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Abstract
> Candidates seeking advanced certification in educator 

preparation programs must fulfill the Texas Education 
Agency’s requirement to complete a practicum for a 
minimum of 160 clock-hours to demonstrate proficiency 
in each of the educator standards for the certificate 
class being sought. 

> However, many candidates express concern over the 
amount of time that the practicum experience requires 
in addition to the outside responsibilities that are 
already consuming their time.  
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Presentation Overview
> We will explore the challenges of candidates enrolled in 

practicum courses while working full-time and will provide 
specific, research-based recommendations to support 
future candidates enrolling in practicums.

- Introduction
- Background
- Literature
- Methods
- Data  analysis and Findings
- Conclusion
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Introduction
Let’s start with the 

background.



Background
> 3.0 million students were enrolled in post-

baccalaureate degree programs in fall 2016
> 43% of full-time college students and 81% of 

part-time undergraduate students are employed 
while attending school

> Practicums must be 160 clock-hours whereby a 
candidate must demonstrate proficiency in each 
of the educator standards.
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43% of 3,000,000=
1,290,000

Whoa! That’s a big number of candidates who 
work and attend college!
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HELP!
How can I make 
this work and 
still have my 

sanity?

Place your screenshot 
here
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What are some ideas for gaining 
practicum hours while working 

full-time?

I work full-time as a classroom 
teacher, so how am I supposed to 

gain experience as a school 
administrator during the day?

Why is the practicum required if 
I am not even sure if I will ever 

be a school counselor or school 
principal?

Is the 160 Clock-Hours 
non-negotiable?  I work 
full-time and have small 

children of my own to take 
care of at home.

Can we just do 
projects to gain our 
160 clock-hours if we 

work full time?



Literature
What does the research say?



Review of the Literature
Dual-role facilitation is defined as 
“the extent to which an 
individual’s engagement in one 
social system such as work or 
family contributes to growth in 
another system” (Grzywacz et al. 
2007) and was expanded to include 
the work-school arena by Butler 
in 2007 as “improvement in the 
quality of the school role 
resulting from participation in 
work.”   

Social support, especially from 
classmates, supervisors, and 
coworkers, can help to support 
students to engage in school and  
work domains simultaneously 
(Wyland et al.  2015). 

‘Relevant’ professional work 
experience, developed through 
work-integrated learning 
embedded within degree programs 
or through paid employment, is 
increasingly positioned as the 
most important factor in 
employability (Gault, Leach, and 
Duey 2010; Helyer and Lee 2014; 
Jackson 2014).
In part, this is because work 
experience is believed to address 
the perceived mismatch between 
graduates’ skills and those 
demanded by employers 
(Tomlinson 2012) and to bridge ‘the 
gulf between what your transcript 
says you know and what you’ve 
used in a real work environment’ 
(Steffen 2010).
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Internships provide students a 
chance to gain working knowledge 
and on-the-job training. Benefits 
for student interns include 
improved job-related skills, 
higher job satisfaction and higher 
starting salaries (Weible, 2010).
Other benefits are increased 
career opportunities, quicker job 
offers, faster promotions and 
enhanced organizational 
commitment (Clark, 2003; D’Abate 
et al., 2010; Gault et al., 2010; 
Hymon-Parker & Smith, 1998).

Students that apply learned 
concepts in real-world settings 
improve upon the skills needed to 
be successful in the workplace. 



The Problem
The amount of time that the practicum experience 
requires, in addition to outside responsibilities that 

are already consuming time, can be difficult for 
candidates to manage.



To explore the 
challenges of 
candidates enrolled in a 
practicum course while 
working full-time and 
also dealing with other 
outside responsibilities.

Purpose of the Study
To provide specific 
recommendations to 
support future 
candidates enrolling in 
practicum courses.
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Theoretical 
Framework

McClusky’s Theory of Margin



McClusky’sTheory of Margin
“Addresses motivation as 
a measure of how many 
resources (power) the 
learner has to offset the 
demands (loads) that 
potentially diminish 
motivation for learning” 
(Merriam & Bierema, 2014, p. 
155).
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Methods
Qualitative Methodology

Perceptions of Candidates 
Qualtrics Survey

Constant Comparative Method 
Coding



Are you currently 
Working?

What is your 
occupation?

How long have you 
been in that role?

Place your screenshot 
here
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What are the issues/concerns that you 
faced during your practicum course, 

specifically regarding obtaining the state 
required 160 clock hours?

Other than employment, are 
there additional outside 

responsibilities that 
contribute to concern over 
lack of time to obtain the 

required hours?                 
Please explain.

Do you feel that the 
practicum has 

prepared you for 
your future role?  

Please explain.

What support systems 
did you feel were in 
place during your 

practicum to help you 
succeed?

What are some things that 
you feel would have been 
helpful during this time?



Data Analysis 
& Findings

38 Candidates
34 Female 4 Male
30-39 Years Old 

87% Work Full-time



Benefits of the Practicum Course
Counselors 

“Yes, this is probably the 
best graduate course 
regarding practical 
information that will relate 
to the role of a counselor.
Yes.  I learned so much by 
having an open door to talk 
to other counselors, attend 
professional development 
sessions, and to practice 
counseling work. It has been 
a very valuable experience 
for my future role.”

Higher Education 

“I feel like this practicum 
has definitely prepared me 
for my future. My previous 
work experience has only 
been with high school 
students, so being able to 
work with college-aged 
students was a great 
learning experience!”

Principals
“Yes, I do feel as though I am 
more prepared for my 
future role as an 
administrator. I was able to 
shadow an actual 
administrator and see what it 
is that they deal with on a 
daily basis and how they go 
about accomplishing these 
activities.  I was also able to 
be a little more independent 
and take on a few roles that 
an administrator would have 
while my administrator would 
mentor me.”
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“There is no doubt in my mind that 
this practicum has prepared me for 
my future role. The practicum was 

eye-opening to say the least. 
Teachers may think they know the 

demands on administrators; however, I 
do not believe most educators know 

how much responsibility is required on 
multiple fronts: community, campus, 
budget, decision-making, and meeting 
district and state requirements.  Much 
of my contributions were principles of 

EDG coursework from multiple 
courses.”



Issues and Concerns
A majority of the 
participants 
expressed concern 
with finding enough 
time to complete 
their regular job 
responsibilities while 
gaining activities to 
log for practicum 
experiences.  

Time Management “Coming up with the 
time during the 
school week to make 
sure it is not 
interfering with my 
other work, but still 
getting the full 
experience and not 
cutting my time 
short” [was challenging].
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“As a core teacher and athletic 
coach, the demand to complete 
160 hours was brutal to say the 
least.  Time Management is a 

key strength of mine; however, 
it seemed that  . . . for the 4 

months, I worked 7 days a week 
from sunrise to sunset to meet 

the responsibility of both 
educator and student.”
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Additional Outside Responsibilities
Taking Additional 
Courses
“The [additional] 
coursework is 
extensive and 
intense.” 

Maintaining Time 
with Family
“Time is the major 
factor.” 
“Hahaha. I have two 
toddlers at home, so 
that made it tougher 
than it would have 
been a few years 
ago.”

Participating in 
Other Activities
“I am a wife, first-
time mom, an owner 
of my own craft 
business and am 
very involved in my 
church . . . and I have 
a part-time job to 
pay for school.” 
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The practicum 
semester was “the 
most brutal, but 

rewarding [time] of 
my career.”



Instructor 
Communication

“Constant 
communication with 
professors who were 

willing to help me work 
through issues and 
toward success.”

Site & Field Supervisor 
Advice

“My field and site 
supervisor both helped 
tremendously. My site 

supervisor created 
opportunities for me to 
gain experience in the 

counseling field.”
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Class Cafe
“The class cafe was a 

huge part of my support 
system.  The class cafe 
allowed me to interact 
with teachers who were 
experiencing the same 

struggles.  Many 
classmates offered 
support and positive 

motivation.“

Support Systems that Helped 
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“I felt supported by 
everyone surrounding 
me. My teaching team, 
my administration, my 

site supervisor, the staff 
at ASU- all were 

extremely supportive and 
wanted to see me 

succeed. ”



What Would Have Been Helpful 
More Time 

“It would have been 
helpful if I could have 
spread the 160 hours over 
2 semesters.”  

“I think that if the 
practicum was extended 
into first summer session 
it would be more 
attainable to reach 160 
hours without it feeling 
overwhelming.”

More Examples
“More examples of 
activities per standard, or 
that incorporated many of 
the standards in order to 
help me do more standards 
at once.”

“It would have been nice to 
have an actual list of tasks 
people have used before for 
particular standards.” 
“More information on 
professional development.”
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Taking the Practicum by 
Itself

“Probably not taking other 
classes and just focusing 
on practicum.”
“The instructors being  
flexible in other courses. I 
fell behind a lot this 
semester because it was 
very overwhelming with 
my job, internship, other 
classwork, and family 
responsibilities.”
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It would have been 
helpful to have 
“more time to 
complete the 

practicum, maybe a 
full year.”



Implications and Recommendations
Schedule the Practicums 

for Two Semesters.
For the most effective 

preparation, the practicum 
should be spread between 

two semesters.

Provide Examples.
Provide examples of 

activities for the standards 
and examples of completed 

logs and reflections.

Practicum is vital
The practicum course is 

vital for the full 
development of future 

counselors, principals, and 
student affairs 
professionals.
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Provide Constant 
Communication for 

Support and 
Encouragement.



Conclusion
Although a required  

element for advanced 
certification, with 

additional supports,  the 
practicum experience 
can develop candidates 

into capable 
practitioners ready to 
take on professional 

roles.
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